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Executive Summary

BusSAFE is an initiative of the Australian bus industry to deliver school-based bus safety education
programs. BusSAFE aims to improve children's understanding of bus safety and promote responsible
behaviours in and around buses. Delivered by trained presenters, the program employs interactive
methods, including videos, role play, classroom discussion, and, where feasible, bus inspections. This
evaluation report examines the implications and outcomes of the programs delivered across
Queensland, Tasmania, and South Australia. In Queensland and Tasmania, the programs were delivered
as part of a national trial phase coordinated by BusSA with support from the National Heavy Vehicle
Regulator’s Heavy Vehicle Safety Initiative. The earlier programs delivered in South Australia were
also included in the evaluation because they follow a similar delivery model and provide a more
complete picture of the effectiveness of BusSAFE. All sessions were conducted on school premises,
ideally with class sizes of up to 50 students, though larger groups were accommodated when necessary.
Each session lasted approximately 50 to 60 minutes. Flexibility was embedded in the program to
accommodate students with additional needs and to enable schools to address specific behavioural or

safety concerns.

This report evaluates the effectiveness of the BusSAFE program using a set of guiding evaluation
questions focused on the students’ engagement and comprehension, stakeholders’ perceptions of
program suitability and worthwhileness, and changes in students’ behaviour related to bus safety. To
answer these evaluation questions, perspectives from multiple stakeholders (i.e., presenters, school
representatives, students, bus operators) were sought through surveys and focus group discussions. In

total, 289 survey responses were received, and 14 participants took part in the focus group discussions.

Many presenters reported very high levels of student engagement and comprehension during BusSAFE
sessions. This suggests that the BusSAFE program content is highly effective in capturing students’
attention, engaging students, and ensuring they understand the key safety messages. This is further
reinforced by students’ ability to recall key safety messages when asked, suggesting strong
comprehension and retention of the program content. Consistent with these findings, feedback from
many school representatives and students indicated that BusSAFE had successfully achieved its goal of
delivering key safety messages. Many school representatives and students also reported positive
perceptions of the suitability and worthwhileness of the BusSAFE program. This indicates that
BusSAFE program content is age-appropriate, aligned with Australian curriculum, and valuable for

students.



Many school representatives and bus operators reported positive changes in students’ behaviour related
to bus safety following the participation in the program. Improvements were observed across different
stages of the journey, such as while waiting for the bus, on the bus, and when alighting. These
improvements may be explained by earlier findings of high level of student comprehension and positive
perceptions of the program’s suitability and worthwhileness, which indicate that students were able to
understand and relate to the safety messages, which may in turn translate into safer behaviour. The
observed pattern is consistent with prior literature on school-based behavioural interventions, such as
the Positive Behavioural Intervention and Support approach, which suggests that behavioural
intervention programs that actively engage students and clearly communicate expected behaviours are
more likely to support positive behavioural outcomes. Overall, the findings from multiple stakeholder
groups suggest that the BusSAFE program has been successful in engaging students, supporting their
understanding of safety messages, and promoting safer behaviour in and around buses. Given
Australia’s reliance on school bus transport for more than four million children, BusSAFE continues to

play an important role in providing school-based bus safety education.



1 Introduction

Access to education is a right for every child, and fortunately, many parts of the world have developed
context-specific and customized programs to fulfil this task. In theory, the commute to school should
be environmentally advantageous overall by encouraging active school travel whenever feasible or
utilizing school buses to reduce the reliance on personal vehicles (Pooley et al., 2013). School buses are
one of the most widely used modes of transport to access school. Although there are dedicated policies
specifically designed to ensure the quality and safety of these services, there are still gaps in meeting
the benchmark targets related to school safety in most jurisdictions. Research has revealed that children
are at greater risk around school buses, specifically after alighting from a bus (Farmer et al., 2024; Meir
& Oron-Gilad, 2020). Further, it is also evident that most of the incidents occur not only due to poor
design of the process and infrastructure but also due to the lack of awareness among school children
about safety. From the perspective of bus driver’s student behaviours are the most frequent distraction
while driving and quite often, the drivers lack training and skills to handle these issues (Zohar & Lee,

2016).

Australia can be identified as a country with dedicated programs to ensure equitable access to education
and school buses are among the most widely used modes of transport to school after private cars,
comprising of approximately 4000 routes (Lowe et al., 2020). There are around 4.1 million school
children in Australia registered across 9,600 schools, with 55.3% of students in primary school and
44.7% in secondary school (ABS, 2023). According to a poll conducted by Royal Children’s Hospital,
Melbourne in 2018, 46% of children are driven to and from school most days, 38% use public transport
and 23% either walk or ride. From 1989 to 2020, 90 fatalities were recorded in incidents involving
buses transporting school-aged children. Half of these deaths involved individuals outside the vehicles,
such as pedestrians and cyclists (Condren, 2024). Parents' primary concerns regarding independent
travel for their children include safety issues such as the risk of encounters with strangers, traffic
dangers, and the potential for bullying (RCH, 2018). Further, there is often a lack of traceability

regarding school bus incidents.

BusSAFE' is a program run by the bus industry that provides bus safety education to schools across
Australia, initiated in South Australia, and subsequently in Queensland, and Tasmania (with plans to
extend across all states). The BusSAFE initiative helps students understand how their actions affect
their safety when they are on or near buses. The program is delivered by trained presenters through
engaging and interactive sessions which aligns with the Australian Curriculum (Health and Physical

Education and Design and Technologies) for Foundation to Year 9.

! https://bussafe.com.au/
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This report aims to evaluate the effectiveness of BusSAFE focused on the students’ engagement and
comprehension, stakeholders’ perceptions of program suitability and worthwhileness, and changes in
students’ behaviour related to bus safety. The report starts with a brief literature review that explores
the challenges associated with student behaviour on school buses in relation to safety concerns (Section
2). The following section details the BusSAFE Australia program and explains how the evaluation was
conducted using feedback obtained from a suite of surveys (Section 3). The results of the analysis are

presented in Section 4, followed by conclusion in Section 5.



2 Literature Context

This section briefly describes the literature relating to school bus travel. It explores the critical issue of
distracted driving, with a particular focus on school bus drivers and highlights how distractions,
especially due to disruptive student behaviour, impact driving safety and increase the risk of accidents.
The role of Positive Behavioural Interventions and Supports (PBIS) in managing student behaviour on
buses is discussed, alongside the importance of safety measures like seatbelt use and child pedestrian
safety. Additionally, the review examines the factors affecting school bus use and safety, emphasizing
the need for consistent behavioural management and innovative strategies to enhance overall school

bus safety.

2.1 The School Bus Trip

Factors like the student's age, gender, and the distance to school are crucial in determining the mode of
school transportation (Scheiner et al., 2019). Supply-side factors such as reliability and safety also affect
the usage of school buses (Dghaim et al., 2020). Additionally, the conduct of the bus driver and
attendant impacts bus usage since children are sensitive to their language and behaviour (Hendrix &
Kennedy, 2020). School bus trips are found to play a crucial role in helping children socialise (Agyeman
& Cheng, 2020; Hinckson et al., 2016), and using school buses fosters self-reliance (Mindell et al.,
2021).

Student behaviour is a crucial factor that has a significant effect on the safety of a given school bus trip.
Inappropriate behaviours on school buses range from minor issues like noncompliance and moving out
of seats to more severe acts such as fighting, bullying, and vandalism (Dghaim et al., 2020; Mammen
et al., 2012). Kennedy and King (2018) found that behaviour issues on the bus can impact student
performance at school and increase the risk of accidents during transit. Bhatnagar et al. (2022) also
highlight the relationship between commuting to school and efficiency of the student performance.
Goldin and McDaniel (2018) highlight that misbehaviour on the school bus can compromise safety,
affect conduct at school and home, and impede the academic success of at-risk students. These
behaviours can arise from various factors, including a lack of clearly articulated behavioural guidelines
and adult-to-student ratios that can be as high as 1:54 on the bus (King et al., 2019). Reports suggest
that aggressive and other violent incidents on school buses may happen more than twice daily,

highlighting that concerns about school bus behaviour are well-justified (Bradshaw et al., 2013).

Behaviour around school buses, including at the school gate, is another important aspect as crashes

involving child pedestrians frequently lead to injuries. The school gate is a critical risk point where



children may be distracted, hurried, or congregating in large numbers, often interacting with both school
buses and private vehicles. This convergence of high pedestrian activity and vehicle movement
increases the likelihood of incidents if clear safety measures and supervision are not in place. Children
are particularly vulnerable among pedestrians of all ages due to their limited road safety knowledge,
underdeveloped risk recognition abilities, and physical characteristics (Meir & Oron-Gilad, 2020;

Scheiner et al., 2019).

2.2 Distracted Driving and Driver Interaction

Safe driving practices and the driver’s actions, such as route changes during emergencies, are crucial
for school bus safety (Hendrix & Kennedy, 2020). Disruptive behaviour endangers safety, distracts the
driver, and disturbs the overall environment on the bus (Caldarella et al., 2020). Goldman and Peleg
(2010) observed rowdiness, noisiness, conflicts between pupils, and failure to remain seated as key
concerns that affect driver behaviour based on a study conducted in Israel. These unsafe behaviours
were more frequent during afternoon bus rides, on routes with multiple bus stops, and on rides with

primary school pupils.

Distracted driving significantly impacts driving safety and contributes to traffic accidents for both
occasional and professional drivers (Zohar & Lee, 2016). Meta-analytic studies show that distracted
driving, regardless of its source, leads to increased reaction times and visual tunnelling. Horrey (2011)
highlights that distracted driving can result from any in-vehicle task, including talking on the phone or
with passengers, inputting data into navigation systems, or searching for songs on music players. Zohar
and Lee (2016) conducted a study to investigate the sources of distraction among school bus drivers
and their preliminary interviews revealed that the primary source of distraction for the drivers was the
disruptive behaviour of children during bus rides. According to bus drivers in the USA, student
behaviours are the most frequent distraction while they drive (King et al., 2019). Drivers are often the
sole adults on school buses and report feeling less compelled to address bullying and aggression
compared to teachers (Bradshaw et al., 2013). The severity of such distractions is highlighted by
national surveys in the USA, which reveal that school bus drivers and other support staff often lack
adequate training in managing behavioural issues. As a result, behavioural issues can divert drivers'

attention and heighten the risk of serious accidents.

2.3 Interventions Aimed at Improving School Bus Safety

A review conducted by King et al. (2019) suggest that interventions usually involve a mix of
infrastructure improvements, driver and student training, along with reinforcement and penalties. While

a few single-case studies showed positive results, the overall findings indicate that current methods for

6



addressing bus behaviour need improvement. Furthermore, quality indicators highlighted that many
studies, both published and unpublished, lacked methodological rigour. Despite these limitations, it is
worthwhile to investigate some of the widely use interventions which are aimed at improving school

bus safety.

2.3.1 Employing Safety Equipment

Safety equipment like seat belts, fire extinguishers, and first aid kits are important (Davis & Abulhassan,
2021), and attention to vehicle quality and hygiene is also recommended (Bhatnagar et al., 2022; Prasad
& Maitra, 2019). Improving such safety features has also been highlighted by the NSW Bus Industry
Taskforce (2023) by suggesting implementing seat belts specifically for school buses in rural areas
which sometimes travel close to 100km per hour. A study conducted in Israel by Goldman and Peleg
(2010) with 11,000 students found that seatbelt use among pupils was limited: on 23% of rides, all
pupils fastened their seatbelts, while on 42%, none did. Primary school pupils were more likely to use
seatbelts than older students. Agyeman and Cheng (2020) argue that seat belt control and the
standardisation of bus features should be prioritised, as they contribute significantly to improving
passenger safety on school buses. Specifically, research indicates that these factors have a 68.2% and
26.6% greater impact, respectively, compared to the influence of students' behaviour on board.
Goldman and Peleg (2010) show that, without enforcement, government regulations and the availability
of seatbelts on school buses alone are insufficient to ensure that pupils use them. Bus drivers cannot be
expected to enforce seatbelt use while managing pupil misconduct and driving safely. Hence, scholarly
articles indicate the need for innovative strategies to improve pupil behaviour on school buses to

enhance their safety (Agyeman & Cheng, 2020; Goldman & Peleg, 2010).

2.3.2 School Bus Stewards

In some parts of the world specifically in Asia and Arab countries, separate assistants (school bus
stewards) are available on board school buses. Studies indicate that school bus stewards providing
student passengers with a secure means of transportation from home to school are essential to fostering
a supportive learning environment (Acosta et al., 2024; Bhatnagar et al., 2022; Hendrix & Kennedy,
2020). School bus stewards play a vital role in guaranteeing the security and welfare of pupils on their
daily commute. In 2019, the presence of school bus stewards led to a 30% decrease in incidents of
bullying and misconduct on school buses (NAPT, 2019), a claim supported by Zohar and Lee (2016)
through a study conducted in Qatar where bus stewards receive specialized training to manage
emergencies and resolve conflicts among student passengers. According to Al-Kaabi et al. (2019), these
training programs emphasize first aid, conflict resolution, and child protection. Acosta et al. (2024)

highlighted that bus stewards focus on three main areas to manage student behaviour on buses:
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behavioural support, management effort, and emotional comfort. By employing compassionate
techniques, they strive to understand and connect with students' feelings, fostering a nurturing
environment. Bus stewards address behavioural issues collaboratively with parents and school staff,

using preventive methods to anticipate problems and implement interventions to curb misbehaviour.

2.3.3 Positive Behavioural Interventions Support

The recent shift towards Positive Behavioural Interventions Support (PBIS), a framework for
behavioural intervention aimed at meeting the needs of all students developed in the USA, has led to
positive results for those with various behavioural challenges. Discipline is a major concern for school
administrators, teachers, and staff, and this extends to implementing behaviour intervention strategies
on school buses as part of the overall school environment (Kennedy & King, 2018; King et al., 2019).
However, schools have been slow to adopt systematic behaviour management programs within their
transportation systems (Kennedy & King, 2018). PBIS adopts a multitiered model that provides varying
levels of behavioural support based on student needs, including universal (Tier 1), targeted (Tier 2), and
intensive (Tier 3) interventions (Horner et al., 2009; Wehby & Kern, 2014). Research shows that PBIS
effectively improves behavioural and academic outcomes (Horner et al., 2010). Tier 1 includes basic
strategies like active supervision and positive reinforcement, while Tier 2 involves more frequent
monitoring and targeted interventions for at-risk students. Tier 3 focuses on addressing the specific
needs of students with significant behavioural challenges (Kennedy & King, 2018). Research supports
implementing PBIS and similar behavioural interventions on school buses at both the universal and
intensive levels. Supporting students' behaviour on the bus can be achieved by implementing a bus-
specific PBIS framework (Hendrix & Kennedy, 2020). School districts can do this by establishing
leadership, developing the bus-PBIS framework, providing training, implementing the strategies, and
consistently monitoring and refining the approach (Goldin & McDaniel, 2018). Aside from
conventional monitoring systems, the use of security cameras has proven to be an effective and efficient

method for surveillance (Hendrix & Kennedy, 2020).

2.3.4 Integrated Policies and Programs

Agyeman and Cheng (2020) suggest schools and education boards should develop comprehensive
policies and safety guidelines, offering clear responses to emergencies and misconduct while
encouraging feedback on service providers. Further, the authors suggest schools and local authorities
introduce measures such as encouraging students to commute in groups, prioritising the maintenance
of school buses and related facilities, and increasing the number of Traffic Assistants near schools to
enhance student safety at bus stops and on board buses. Additionally, bus drivers could receive targeted

training in student management, road safety protocols, and emergency planning as a short-term
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intervention. For long-term solutions, schools may implement RFID, GPS, and GSM/GPRS
technologies to safeguard vulnerable students aligned with the PBIS approach (Hendrix & Kennedy,
2020).

2.3.5 Combining Education and Engineering Interventions

Studies have indicated that both safety education and engineering interventions are essential to reducing
the frequency and severity of child pedestrian crashes. Percer (2009) and Cross et al. (2000) assessed
the impact of these strategies on child pedestrian safety. They found that while education improves
children's safety knowledge, observations revealed that children still engage in unsafe road-crossing
behaviours (Adanu et al., 2023). Cross et al. (2000) discovered that in areas where engineering
interventions were implemented, children's safety significantly improved compared to areas with only
educational measures. Percer (2009) also concluded that more updated psychological and child
development theories should be incorporated into the learning materials to enhance their effectiveness.
For example, in mathematics, the use of concrete—pictorial-abstract (CPA) approaches, widely
implemented in programs like Singapore Maths, reflects constructivist theories of learning that
emphasise progression from hands-on materials to symbolic representation. More recently, Adanu et
al. (2023) have found significant reductions in child pedestrian fatalities have been attributed to changes
in the traffic environment, such as the construction of sidewalks and bike paths, speed management

measures, and road user education.

2.4  Availability of School Bus Safety Statistics: An Overview

One of the important aspects that has been identified in this short literature review is the importance of
evaluating the effectiveness of interventions introduced. The number of crash incidents and the resulting
casualties before and after a certain intervention is a simple and effective way to conduct such

evaluations provided there is the availability of such data.

School bus related crash statistics are rarely revised across the globe with USA being the exception.
USA has a well-established reporting process for such incidents which is administered by the National
Highway Traffic Safety Administration (NHTSA). In the USA, approximately 21.4 million elementary
and secondary students commute by school bus each day. In 2022, school bus-related accidents resulted
in 104 fatalities nationwide, a 3.7% decrease from the 108 deaths in 2021. Between 2013 and 2022,
about 36% of those injured in these crashes were bus passengers, 9% were bus drivers, and 51% were
in other vehicles, with the remaining injuries involving pedestrians, cyclists, or others. From 2012 to
2021, 206 school-age children died in school transportation-related crashes; of these, 42 were bus

occupants, 80 were in other vehicles, 78 were pedestrians, five were cyclists, and one was classified as
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"other." The NHTSA also reported that 19% of pedestrian fatalities involved children struck by a school
transportation vehicle traveling on a straight road (Ekbatani, 2023). This has resulted in in-depth
analysis of the crash studies which has led to focused interventions to reduce the such incidents (Lidbe
etal., 2022). Even though many other countries have reported child and child pedestrian-related crashes,

the link between such incidents and the use of school buses has not been established.

Twenty years ago, Australia had a safety performance in terms of statistics, falling well behind
developed countries such as the USA and Canada (Hildebrand & Rose, 2002). A study conducted by
Newman (2002) commissioned by Austroads, found 28 fatalities from 1992 — 1998 out of which 23
were related to child pedestrians either when they were on their way to board the bus or alight from the
bus. The Newman study recommended education programs, vehicle improvements and modifications
to the road environment as priority initiatives for the respective regulatory authorities. In Queensland,
school-related crash data which dates back to the year 2000 reports 65 school transport-related fatalities
over the period 1990-2000 out of which 9 were related to bus pedestrians (Kursius & Moore, 2002).
Surprisingly, there appears to be no published work that has evaluated or tracked the status of school
bus related incidents in Australia over the last 25 years. However, a survey of statistics over 20 years in
Tasmania has reported that passenger injuries on school buses are extremely rare even though the report
does not state the number of incidents (Tasmanian Government, 2023). Comparing the ex-ante and ex-
post-crash statistics for the BusSAFE program would require data on the status quo related to the
association of crashes with school bus travel. Although the states considered in this study namely,
Queensland, South Australia and Tasmania have overall crash-related statistics the association of these

with the school travel data is not available.

2.5 Implications of the Review

This review highlights the critical need for educational and behavioural interventions to address safety
concerns related to student conduct on school buses. While infrastructure improvements and
technologies like RFID and GPS can safeguard vulnerable students, the education and training of
children in road safety, appropriate bus behaviour, driver training and emergency procedures are equally
vital. Promoting Positive Behavioural Interventions and Supports (PBIS) within the transportation

system is essential to fostering safer behaviour among students both on and around school buses.

In Australia, where school buses represent a significant mode of transport for over 4 million
schoolchildren, effective education programs must be integrated into the school curriculum to raise
awareness about safety practices and respectful conduct while commuting. This could include practical

training sessions and safety drills that engage students in discussions about the importance of
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appropriate behaviour on school buses, understanding traffic rules, and knowing how to respond in

emergencies.

Moreover, combining educational initiatives with engineering interventions can substantially enhance
safety. Studies indicate that while education improves safety awareness, reinforcing it with structural
improvements such as well-designed pedestrian pathways, traffic management measures around

schools, and properly maintained bus stops has a more significant impact.

To adapt these findings effectively to the Australian context, collaboration among schools, transport
authorities, and local communities is essential. By developing comprehensive, context-specific
programs that focus on educating children and implementing strategic infrastructure improvements,
Australia can create a safer environment for school transport, ultimately reducing risks and enhancing

the overall well-being of students.
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3 Approach to Evaluation

This section describes the approach used to evaluate the BusSAFE program. It begins with a brief
overview of the program, followed by an explanation of the design of various survey instruments

developed to assess the program from different stakeholder perspectives.

3.1 About BusSAFE

BusSA?, the peak body for the bus and coach industry in South Australia, is leading the BusSAFE
Australia program. BusSAFE is an initiative of the bus industry that delivers a school-based bus safety
education program across South Australia, Queensland, and Tasmania. The program provides
interactive presentations aligned with the Australian Curriculum (Health and Physical Education,
Design and Technology) for Foundation to Year 9 students. Sessions, which run for 50 to 60 minutes,
are facilitated by trained presenters and include videos, role play, and classroom discussions. BusSAFE
teaches children how their behaviour directly impacts their safety in and around buses and aims to build
the foundations for safer student transport. The sessions educate students on making safe and healthy
choices, staying alert at bus stops and drop-off areas, using seatbelts and personal devices responsibly,
showing respect to drivers and fellow passengers, understanding the sustainability and community
benefits of bus travel, and knowing how to respond in emergencies. The program emphasises that bus
safety is a shared responsibility between industry, schools, and the community, and encourages schools
to participate to help keep students and passengers safe and is supported by a dedicated website with
resource materials and a booking facility’. An example of materials prepared by BusSAFE to promote

the program to schools is shown in Box 3-1.

2 https://www.bussa.asn.au/
3 https://bussafe.com.au/
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Box 1-1 BusSAFE promotional materials (source: hitps://bussafe.com.au/)

During the period under evaluation the BusSAFE program was delivered to a total of 99 schools,
reaching more than 17,000 students between November 2024 to May 2026 according to registration

data. Table 3-1 presents the number of schools and students registered in each state.

State No. of Schools No. of Sessions No. of Students
QLD 20 96 4,829

41 156 6,544
TAS 34 126 5,769
VIC* 4 6 536
Total 99 384 17,678

Table 3-1 Summary of Registrations

The BusSAFE sessions were organised by the BusSAFE team and delivered onsite at the school, with
up to 50 students per session considered the ideal group size, though larger numbers were also
accommodated. Each session was presented by a trained facilitator, with a maximum of four sessions
delivered per day, and additional days arranged for larger schools. Presentations required access to an
audiovisual system with HDMI input, and secondary school sessions included a short feedback activity

via QR code, where students used smartphones or iPads to respond to online questions. For primary

4 Although the BusSAFE program was delivered in Victoria, feedback data were not collected due to the small
number of participating schools and students.
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schools, safe bus parking within school grounds or at a nearby low-traffic location was arranged to
enable the safety inspection component of the program. Sessions were tailored to each school’s needs,
including adjustments for students with additional needs or mobility requirements, and schools were

invited to flag any current behaviour or safety issues to be addressed within the presentation.

3.2 Evaluation Questions

A set of evaluation questions / themes were proposed in support of the trial objectives and are

summarised below:

1. How effective is the BusSAFE program in engaging students and supporting their
understanding of bus safety?

2. What are the school’s (i.e., teachers, staff, and students) perceptions on the suitability,
worthwhileness and effectiveness of BusSAFE program?

3. Are there any differences in students’ behaviour related to bus safety before and after BusSAFE
program? If yes, does it differ across year groups?

4. What are the lessons for future rollout?

3.3 Survey Instruments

To fulfil the evaluation questions identified in Section 3.2, a set of survey instruments were designed
by the evaluation partner (ITLS) in association with BusSA. The objective was to collect feedback and
assess the impact of the BusSAFE program across multiple stakeholders (students, school
representatives, presenters, bus operators). The final surveys were programmed via SurveyMonkey and
reviewed again by ITLS and BusSAFE to identify any technical glitches. SurveyMonkey was selected
to streamline distribution and data collection, and survey links were distributed by the BusSAFE team.
Two broad categories of survey instruments were developed: (1) feedback surveys; and (2) behaviour
change surveys augmented by focus group discussions. These are described briefly below, and copies

of survey instruments are presented in Error! Reference source not found. to Appendix 7.

Four feedback surveys were developed: one for presenters, one for school representatives (i.e., teachers,
and other staff), one for primary students and one for secondary students. The presenter feedback survey
was designed to capture students’ engagement during the program and their comprehension of the
content, addressing Evaluation Question 1 (Error! Reference source not found.). The school
representative feedback survey was designed to assess the suitability of the program’s content, the
worthwhileness of the program for the students, and their perceptions of the extent to which BusSAFE

achieved its goals, addressing Evaluation Question 2 (Appendix 2). The student surveys (primary and
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secondary) were designed to capture students’ direct experiences of the program, including suitability
of the program’s content, and the worthwhileness, also contributing to Evaluation Question 2 (Appendix
3 and Appendix 4 for feedback survey for primary and secondary students, respectively). All feedback

surveys were administered immediately after delivery of the program.

The behaviour change survey and focus group discussions were designed to capture changes in student
behaviour related to bus safety before and after BusSAFE program, addressing Evaluation Question 3.
Both the behaviour changes surveys and focus group discussions were conducted with bus operators
(Appendix 7) and school representatives (Appendix 7). Behaviour change surveys and focus group
discussions were conducted 3 to 4 months after the program delivery. All survey instruments included
components capturing stakeholder recommendations for program improvement, which were used to

inform lessons for future rollout (Evaluation Question 4).

3.4 Challenges in Data Collection

Despite careful planning, several challenges emerged during the implementation of the BusSAFE
program evaluation. One of the primary issues was the lower than anticipated response rates across
some participant groups, particularly from secondary students and school representatives. For school
representatives, lower participation appeared to be influenced by a range of factors including time
constraints, competing school priorities, and varying levels of engagement with the program materials.
For secondary students, the use of QR codes to access surveys online was less effective than anticipated

due to school policies restricting the use of mobile devices during class.

To overcome this issue, the following revisions were made to improve clarify, relevance, and

accessibility.

1. The feedback survey for senior students was revised to include more open-ended and
straightforward questions. Instead of relying on QR codes, presenters were permitted to
complete the revised feedback survey on behalf of senior students (see Appendix 6 for the
revised survey questions and Appendix 4 is the original). These changes were implemented in
March 2025.

2. Presenters were permitted to complete the feedback survey on behalf of school representatives

(see Appendix 6 for revised survey questions).
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4 Findings

This section begins with the summary of the data collected and then presents the findings from the
feedback surveys, and behaviour changes survey. This is followed by the findings related to the

stakeholders’ recommendations for future rollout.

4.1 Summary of the Data Collected

Note: P = primary; S = secondary, NA = not reported
Table 4-1 presents a summary of the data collected from the feedback surveys, behavioural change

surveys, and the focus groups, including the number of responses received and the number of responses
deemed suitable for analysis. It should be noted that the behaviour change survey and focus group
sample for bus operators partially overlapped, with five bus operators participating in both survey and
the focus group discussion. It should also be noted that some bus operators who participated in the
behaviour change survey and focus group also served as presenters in the BusSAFE program,

particularly in bus inspection sessions.

Completed by Education Level Data
Responses Completed Collection
P P&S S NA Period

Feedback Data (Survey)
e Presenters 62 56 49 5 0 2 2025,26
o School Representatives
e Reported by Presenters 27 27 27 0 0 0 2025,26
o Self-reported 169 99 85 10 3 1 2025,26
o Students
e Reported by Presenters 83 77 72 0 5 0 2025,26
o Self-reported? 11 11 0 0 11 0 2024,26
Behaviour Change Data (Survey)
® Bus Operators 18 10 10 0 0 10 2025
e School Representatives 9 9 8 1 0 0 2025,26
Behaviour Change Data (Focus Group)
® Bus Operators/ Presenters 12 0 0 0 12 2026
e School Representatives 2 2 0 0 0 2026

Note: P = primary; S = secondary, NA = not reported
Table 4-1 Summary of Data Collected

4.2  Findings from the Feedback surveys

5 Out of 11 responses, one was received through the secondary student feedback survey (Appendix 4), while the
remaining 10 were received through the school representative feedback survey (Appendix 2). For these 10
responses, school representatives provided students with the QR code that linked to the school representative
feedback survey, resulting in student responses being submitted under that survey. These responses were retained
in the dataset, as they were considered relevant and useful for the evaluation.
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This section presents findings from the feedback surveys. Feedback was collected from multiple
stakeholders (i.e., presenters, school representatives, students) involved in the BusSAFE program to
capture different perspectives. The survey for presenters is designed to capture students’ engagement
during programs and students’ comprehension of the content. The survey for school representatives is
designed to assess the suitability of the program’s content, the worthwhileness of the programs for their
students, and their perception on the extent to which BusSAFE achieved its goal. The survey for
students is designed to capture their direct experiences of the programs. The following sub-sections

present feedback relevant to each stakeholder group.

4.2.1 Presenters

Altogether, 56 presenters provided their feedback related to students’ engagement during programs and
students’ comprehension of the content, comprising 25 responses from Queensland, 20 responses from
Tasmania, and 11 responses from South Australia. More than 92% of presenters rated students as
engaged or highly engaged, as shown in Figure 4-1, and more than 98% of presenters indicated that
they considered students understood or well understood the message delivered, as shown in Figure 4-2.
Overall, the findings suggests that program was highly effective in both engaging students and ensuring
comprehension of the bus safety content. In terms of differences across states, presenters in Queensland
and South Australia reported uniformly positive ratings (i.e., engaged to very engaged for engagement,
and understood to well understood for comprehension), while in Tasmania, ratings were predominantly

positive, with a small number of neutral and negative responses.

100% 100%
75% T5%
50% 50%
RE 14.3%
25% 25%
5.4%
L, 21.4% B 21.4%
12.5% 8.9%
0% 0%
1 2 3 4 5 6 1 2 3 4 5 6
B o SA TAS

Rating (1 — 5 = Not at all engaged to Very engaged; 6 = Don’t know)
Figure 4-1 Presenters’ rating of students’ engagement for indoor (left) and bus inspection (right)
sessions
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Rating (1 — 5 = Not understood to Well understood; 6 = Don’t know)
Figure 4-2 Presenters’ rating of student comprehension of the main message for indoor (left) and bus
inspection (right) sessions
Before the programs, school representatives and bus operators were asked to raise any safety issues
(e.g., students not wearing seatbelts, students distracting bus drivers) that they would like presenters to
address during the programs. Approximately 25% of presenters reported that safety issues were raised
by school representatives and/or bus operators. Of those who reported raised issues, approximately 92%

indicated that the issues were addressed or fully addressed during the programs, as shown in Figure 4-3.

100%

75%

50%

75%
25%
5.4%
7.1%
0%
1 2 3 4 5 6
B ow SA TAS

Rating (1 — 5 = Not at all to Fully addressed; 6 = Issue not raised)
Figure 4-3 Presenters’ rating of how well safety issues raised by school representatives and/or bus
operators were addressed during sessions

The relevant qualitative insights related to student engagement from the focus group with bus operators

are presented in this section, given that several bus operators also served as presenters in the BusSAFE
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program. During the focus group, views regarding primary students’ engagement were overwhelmingly

positive. Several bus operators who were also presenters described primary students as highly engaged:

“I think that it’s a brilliant program for the primary school children”
“The primary school children are just fantastic ... They get involved”

However, there were more mixed views regarding secondary school delivery. Some bus operators who
were also presenters reported that secondary students were more difficult to engage:
“The interaction with secondaries is more difficult, perhaps needs looking at again.”

“Once you go into those high school groups ... it is difficult to engage.”

On the other hand, some presenters reported being more confident in engaging with secondary students.
One bus operator who was also a presenter emphasised the importance of continuing the BusSAFE
program for secondary school students, noting that secondary students should be considered a priority

group alongside primary students”

“We need to be into those high schools just as important, if not more important than the primary

schools.”

The presenters further highlighted that engagement with high school students is highly presenter-driven,

requiring specific delivery strategies to capture attention:

“As for engaging with high school student, [ think it’s definitely presenter driven. You ve got to shock
them [secondary student]”
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4.2.2 School Representatives

A total of 99 school representatives completed the feedback survey, providing their ratings on the
suitability of the program’s content, the worthwhileness of the programs for their students, and the
extent to which they perceived BusSAFE achieved its goal in educating students about bus safety.
Among 99 responses, 48 were from Queensland, 26 from South Australia, and 25 from Tasmania. An
additional source of feedback was obtained from open-ended responses reported by presenters on behalf
of school representatives. As open-ended responses are not limited to predefined rating scales, they
allow respondents to comment their views in greater detail. These responses are used to check whether
respondents’ comments are generally consistent with the overall pattern observed in the survey ratings.
In total, 27 presenters completed the open-ended questions on behalf of school representatives,

comprising 19 from Tasmania and 8 from Queensland.

In terms of the program’s content suitability for primary students, the results were overwhelmingly
positive, as shown in Figure 4-4. 80% of school representatives rated the program’s content as definitely
suitable, while 12.1% rated it as mostly suitable. A remaining 1% provided a neutral response. In terms
of differences across states, responses were broadly similar, with Queensland and South Australia
reporting only positive or neutral ratings, while Tasmania showed a similar pattern but with a small
number of negative responses. The open-ended responses also indicated general agreement regarding
the suitability of the program’s content, consistent with the positive ratings reported in the feedback

survey.

For secondary students, 81.8% of responses were “I don’t know” or missing, as shown in Figure 4-4.
This reflects that the sample was predominantly school representatives from primary school
(approximately 85%), as presented in Table 4-1. Among those who provided a rating for content
suitability for secondary school, 76% rated the program’s content as definitely suitable, 23% rated it as
mostly suitable, and 17% rated it as neutral or not really suitable. Due to the small number of valid
responses, the findings for secondary students should be interpreted with caution and are not

generalisable. For the same reason, differences across states are not interpreted.
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Rating (1 — 5 = Not really to Yes, definitely; 6 = Don’t know)
Figure 4-4 School representatives’ rating of the suitability of the program’s contents for primary (left)
and secondary (right) students

In terms of worthwhileness of the program for their students, and the extent to which BusSAFE achieved
its goals, the results were also overwhelmingly positive. 93.9% of school representatives agreed or
strongly agreed that the programs were worthwhile, as shown in Figure 4-5, while 98% of school
representatives indicated that BusSAFE had definitely or mostly achieved its goal, as shown in Figure
4-6. In terms of differences across states, responses were generally similar, with Queensland and South
Australia reporting only positive or neutral ratings, while Tasmania showed a similar pattern but with a

small number of negative responses.

100%
75%
50%

20.2%
25%

21.2%

0% 4%
1 2 3 4 5 6
B o SA TAS

Rating (1 — 5 = Strongly disagree to Strongly agree; 6 = Don’t know)
Figure 4-5 School representatives’ rating of the worthwhileness of the program
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Figure 4-6 School representatives’ rating of the extent to which the BusSAFE achieves its goal of
teaching students about bus safety

4.2.3 Students

Feedback from students was obtained from three sources; (1) the original student feedback survey
(Appendix 4), (2) the revised feedback survey filled by presenter on behalf of students (Appendix 6),
and (3) the school representative feedback survey completed by students (as discussed in Section 4.1).
The response rate for the student feedback survey was very low, with only one response from South
Australia received. As a result, the survey instrument was revised and presenters were permitted to
complete the revised feedback survey on behalf of students, as discussed in Section 3.4. A total of 77
presenters reported feedback on behalf of primary and secondary students, comprising 43 from South
Australia, 23 from Tasmania, and 11 from Queensland. Both the original and revised student feedback
surveys capture open-ended responses, revealing insights relating to the aspects of the program students

enjoyed the most and the main safety message that students get from the program.

In terms of the aspects of the program students enjoyed the most, two main themes emerged from the
responses, namely interactive activities and multimedia components. Many students indicated that they
enjoyed the interactive aspects of the program, including role plays (e.g., pretending to drive the bus,

sitting in the driver's seat, Gus the Bus®, emergency evacuation activities, acting out unsafe behaviour).

6 “Gus the Bus” is an interactive educational tool used during the indoor session of the program to demonstrate
the importance of standing at least two metres away from the kerb while waiting for a bus. The activity uses a
corflute bus model named “Gus”, and a white line representing the recommended two-metre waiting distance.
Students participate in role-play activities by acting as a bus driver and as passengers waiting at the bus stop,

allowing them to observe how buses move close to and extend over the kerb area when approaching a stop.
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Many students also responded positively to the multimedia components of the programs, particularly
the videos and slideshows. In particular, the “what not to do” and “rhino” videos were frequently

mentioned and described as funny and memorable.

In relation to the main safety messages, primary students were asked what they would tell their parents
or caregivers about the session and secondary students were asked what they considered to be the key
messages of the presentation. Overall, students’ responses were largely aligned with the intended
messages, suggesting good comprehension of the program’s content. Students mentioned several key
safety messages, including the importance of standing at least two metres away from the bus, waiting
until the bus had moved away before crossing the road, wearing a seatbelt until the bus had fully
stopped, and recognising that buses have blind spots. They also highlighted the importance of keeping
bags under seats, not distracting the driver, and showing respect to drivers by greeting politely. In
addition, students recalled emergency procedures such as following drivers’ instructions, knowing how

to use emergency exits and hammers.

The feedback obtained via the school representatives feedback survey completed by students captures
insights into students’ ratings of the suitability of the program’s content, the worthwhileness of the
programs, and the extent to which BusSAFE achieved its goals. A total of 10 secondary students, all

from Queensland, provided feedback through the school representative feedback survey..

In terms of suitability, 100% of secondary students rated program’s content as definitely suitable for
them, as shown in Figure 4-7. Regarding worthwhileness, 90% of secondary students agreed or strongly
agreed that programs were worthwhile, while the remaining 10% neither agreed nor disagreed, as shown
in Figure 4-8. With respect to the extent to which BusSAFE achieved its goals, 70% of secondary
students indicated that BusSAFE had definitely achieved its goals, while the remaining 30% indicated
that BusSAFE had mostly achieved its goals, as shown in Figure 4-9.
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Figure 4-7 Secondary students’ rating of the suitability of the program’ contents for themselves
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Figure 4-8 Secondary students’ rating of the worthwhileness of the program
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Figure 4-9 Secondary students’ rating of the extent to which the BusSAFE achieves its goal of teaching
them about bus safety

4.3 Findings from the Behaviour Change surveys

This section summarises the findings from the behaviour change survey that was distributed to bus
operators, and school representatives. Where appropriate, findings from surveys are complemented with
contextual insights from the focus group discussions with bus operators and school representatives. It
is important to note that, across both the survey and focus group discussions, the majority of participants
were bus operators involved in transporting primary school students and representatives from primary
schools. As aresult, the findings are more reflective of behaviour change among primary students, while
evidence relating to secondary students is more limited. This is reflected in a higher proportion of “I
don’t know” responses to questions concerning secondary students’ behaviour change (see Figure 4-10

to Figure 4-20).

In the survey, respondents were first asked to rate students’ behaviour related to bus safety before the
BusSAFE programs took place. The results are shown in Figure 4-10 (by state) and Figure 4-11 (by
stakeholders). For primary students, 52.6% were rated as fair, 36.8% as good or excellent and 10.6% as
poor or not acceptable. For secondary students, 21% were rated as fair, 15.9% as good, and 5.3% as not
acceptable. In terms of differences across states, ratings of student behaviour related to bus safety, prior
to the programs, were generally more concentrated in the “fair” category in Queensland and Tasmania,
while South Australia showed greater variation in responses. In terms of differences across stakeholder
groups, there was no notable differences in ratings between bus operators and school representatives.
Overall, the findings suggest that there was room for improvement in behaviour related to bus safety

among students.
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The need for improvements in behaviour related to bus safety among students were also brought up
during focus group discussions. Some participants mentioned that they have experienced unsafe
students’ behaviour prior to the programs and felt that bus safety education was strongly needed. Several

bus operators described this as:

“They [students] are pretty loud and ... can be disruptive and not listen to instructions.”
“We could tell them to wear seatbelts all the time, but they [students] didn’t do it.”
“They [students] would all stand up ... before school [the bus fully stops]”
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Rating (1 — 5 = Not acceptable to Excellent; 6 = Don’t know)
Figure 4-10 School representatives and bus operators’ ratings of primary (left) and secondary (right)
students’ behaviour related to bus safety before the programs by state
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Figure 4-11 School representatives and bus operators’ ratings of primary (left) and secondary (right)
students’ behaviour related to bus safety before the programs by stakeholders
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In the survey, following the questions about students’ behaviour related to bus safety prior to the
programs, respondents were asked to rate the level of improvement in students’ behaviour related to
bus safety after the programs. Figure 4-12 and Figure 4-13 present respondents’ ratings of the overall
improvements in students’ behaviour related to bus safety after the programs, disaggregated by state
and stakeholders, respectively. For primary, 47.4% of respondents indicated that students’ behaviour
related to bus safety had definitely improved following the programs, while 36.9% reported that it had
mostly improved. The remaining 15.8% provided a neutral response. For secondary, 15.8% of
respondents indicated that students’ behaviour related to bus safety had definitely improved following
the programs, and an another 15.8% reported that it had mostly improved. A smaller proportion of
respondents (5.3%) reported that it had not improved. A remaining 63.2% selected “I don’t know”
responses. In terms of differences across states and stakeholder groups, no notable differences in
responses were observed for both primary and secondary. Overall, there was a clear pattern of
improvement in primary students’ behaviour related to bus safety following the programs. For
secondary students, the pattern was less clear due to the high proportion of “I don’t know” response,

although responses still tended towards improvements.

Figure 4-14 to Figure 4-20 present respondents’ rating of improvements in students’ behaviour for
specific parts of the bus journey, including at the bus stop, on the bus, when getting off the bus, and in
emergency situations. A similar pattern to the overall improvements is observed across different parts
of the bus journey, with generally positive ratings reported for primary students, while ratings for
secondary students were less conclusive. Responses relating to emergency situations were characterised
by a relatively high proportion of “I don’t know” responses for both primary and secondary students.
This may reflect limited opportunities for respondents to observe students’ behaviour in emergency

situations during the study period.
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Figure 4-12 School representatives and bus operators’ ratings of overall improvements in primary (left)
and secondary (right) students’ behaviour related to bus safety after the programs by states
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Figure 4-13 School representatives and bus operators’ ratings of overall improvements in primary (left)
and secondary (right) students’ behaviour related to bus safety after the programs by stakeholders
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Figure 4-14 School representatives and bus operators’ ratings of improvements in primary (left) and
secondary (right) students’ behaviour at the bus stop after the programs by states
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Figure 4-15 School representatives and bus operators’ ratings of improvements in primary (left) and
secondary (right) students’ behaviour at the bus stop after the programs by stakeholders
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Figure 4-16 School representatives and bus operators’ ratings of improvements in primary (left) and
secondary (right) students’ behaviour on the bus after the programs by states
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Figure 4-17 School representatives and bus operators’ ratings of improvements in primary (left) and
secondary (right) students’ behaviour on the bus after the programs by stakeholders
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Figure 4-18 School representatives and bus operators’ ratings of improvements in primary (left) and
secondary (right) students’ behaviour when getting off the bus after the programs by states
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Figure 4-19 School representatives and bus operators’ ratings of improvements in primary (left) and
secondary (right) students’ behaviour when getting off the bus after the programs by stakeholders
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Figure 4-20 Bus operators’ ratings of improvements in primary (left) and secondary (right) students’
behaviour during emergency situations after the programs by states

Participants in the focus group discussions also reported that they noticed improvements in students’
behaviour related to bus safety following the programs. Several bus operators and school representatives

described this as:

“They [students] are pretty loud and ... can be disruptive and not listen to instructions. But I noticed,
there’s quite a significant difference since BusSAFE had the education”

“We could tell them to wear seatbelts all the time, but they [students] didn’t do it. But nowadays, ...
school kids are saying ... “I’ll be wearing it [seatbelt] now because what weve learned now about
accidents and safety and that””.

“... did notice that the students were observing the 2m rule while waiting for the bus to approach and

not walking towards the bus until the bus had come to a complete stop. ... They [students] are reeling

off the dos and don’ts on the bus.”

The improvements in students’ behaviour related to bus safety are not limited to students who attended
the programs. Some participants in the focus group discussion reported spillover effects, whereby
students who attended the programs appeared to share bus safety messages with other students and

family members who did not attend. One participant noted this as:

“Students who had done the program, in one particular school, were actually course correcting other
Students from other schools on the bus, around behaviour such as seat belt wearing, how you sit on

>

your seat, or in the instance where there weren 't seatbelts.’
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It is also important to note that while improvements were observed for majority of the students, a few
students continued to exhibit unsafe behaviour following the programs. One participant shared a recent

incident after the program as:

“We still had one child disembark recently, ... after the program. She decided to walk in front of the

bus to cross the road rather than behind.”

Overall, both the survey and focus group discussions indicate improvements in students’ behaviour

related to bus safety following the BusSAFE programs, particularly among primary students.

4.4 Stakeholders’ Recommendations for Future Rollout

In the feedback surveys, behaviour change surveys, and behaviour change focus groups, stakeholders
(i.e., school representatives, students, bus operators) were asked whether they saw benefits in future

delivery of the program, and their preferred frequency. This section presents these findings.

The majority of the respondents (96.3%), including school representatives and students, indicated that
there are benefits to future delivery of the programs for their school, as shown in Figure 4-21. In terms
of preferred frequency, approximately 48% of respondents, comprising school representatives, students,
and bus operators, preferred annual delivery, while 38.5% of respondents preferred delivery every six

months, as shown in Figure 4-22.

100%
75%
0,
50% 87.2%
25%
0,
o 2% 3.7%
Yes Ne
School Representatives Students

Figure 4-21 School representatives and secondary students’ perceptions of the benefits of future
delivery of the programs to their school
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Figure 4-22 School representatives, bus operators, and secondary students’ preferred frequency of
delivery of the future delivery of the programs
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5 Conclusions

BusSAFE, an initiative of the bus industry, delivers school-based bus safety education programs across
South Australia, Queensland, and Tasmania. BusSAFE aims to improve children's understanding of bus
safety and promote responsible behaviours in and around buses. This report presents the outcome of the
evaluation of the effectiveness of BusSAFE using a set of guiding evaluation questions focused on the
students’ engagement and comprehension, stakeholders’ perceptions of program suitability and
worthwhileness, and changes in students’ behaviour related to bus safety. To answer these evaluation
question, perspectives from multiple stakeholders (i.e., presenters, school representatives, students, bus

operators) were sought through surveys and focus group discussions.

Many presenters reported very high levels of student engagement and comprehension during BusSAFE
sessions. This suggest that the BusSAFE program content is highly effective in capturing students’
attention, engaging students, and ensuring they understand the key safety messages. This is further
reinforced by students’ ability to recall key safety messages when asked, suggesting strong
comprehension and retention of the program content. Consistent with these findings, many school
representatives and students indicated that BusSAFE had successfully achieved its goal of delivering
key safety messages. Many school representatives and students also reported positive perceptions of the
suitability and worthwhileness of the BusSAFE program. This indicates that BusSAFE program content

is age-appropriate, aligned with Australian curriculum, and valuable for students.

Many school representatives and bus operators reported positive changes in students’ behaviour related
to bus safety following the participation in the program. Improvements were observed across different
stages of the journey, such as while waiting, on the bus, and when alighting. These improvements may
be explained by earlier findings of high level of student comprehension and positive perceptions of the
program’s suitability and worthwhileness, which indicated that students were able to understand and
relate to the safety messages, which may in turn translate into safer behaviour. The observed pattern is
consistent with prior literature on school-based behavioural interventions, such as Positive Behavioural
Intervention and Support, which suggests that behavioural intervention programs that actively engage
students and clearly communicate expected behaviours are more likely to support positive behavioural
outcomes (Kennedy & King, 2018). Overall, the findings from multiple stakeholder groups suggest that
the BusSAFE program has been successful in engaging students, supporting their understanding of
safety messages, and promoting safer behaviour in and around buses. Given Australia’s reliance on
school bus transport for more than four million children, BusSAFE continues to play an important role

in providing school-based bus safety education.
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Lastly, there are several limitations associated with this evaluation. The majority of responses used in
this report for evaluation were from stakeholders associated with primary schools, such as bus operators
transporting primary school students and representatives from primary school, while relatively few
responses were obtained from stakeholders associated with secondary schools. As a result, although the
findings relating to the effectiveness of BusSAFE for secondary students were generally positive, they
should be interpreted with caution, and further investigation is needed to better understand the

effectiveness of the BusSAFE for secondary students.
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Appendix 1: Feedback Survey (Presenter)

To be filled out by BusSAFE presenters after each school presentation.

If you present to one school over different days, please fill out separate forms.

Questions marked with a * must be completed.

1. Presenter name*
2. School visited *
3. Date of presentation *
4. Number of sessions held at the school today *
5. Year group(s) presented to, and the approximate number of students attending *
Year Group Number of students attending
F-Y4
Y5-Y6
Y7-Y9
INDOOR SESSION
6. On a scale of 1-5 how did you rate the engagement level of students? * Please indicate below
on a scale of 1-5. (1 — Not at all engaged, 5 — Very engaged)
Please include any detail you think will be useful feedback by age group.
7. Do you believe the students understood the main messages? * Please indicate below on a scale
of 1-5. (1 — Not understood, 5 — Well understood)
Please include any detail you think will be useful feedback by age group.
8.  What kind of questions did the students ask? *
9. Were there any safety issues identified and communicated to you by the school to address in
your presentation? *
o Yes
o No
If yes, please specify.
10. If safety issues were identified by the school or operator in advance to what extent were you

able to address those issues though the presentation? * Please indicate below on a scale of 1-5.

(1 —Not at all, 5 — Fully address, 6 — N/A)

BUS INSPECTION (if applicable)
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11. How did you rate the engagement level of students? * Please indicate below on a scale of 1-5.
(1 — Not at all engaged, 5 — Very engaged)
Please include any detail you think will be useful feedback.

12. Do you believe the students understood the main messages? * Please indicate below on a scale
of 1-5. (1 — Not understood, 5 — Well understood)
Please include any detail you think will be interesting or of use.

13. What kind of questions did the students ask?

WHOLE OF PROGRAM

14. Did everything go according to plan?
o Yes
o No
If no, please specify.
15. What kind of feedback did you receive from the school (e.g., improvement areas for content,
comprehensiveness, timing, etc.)? *
16. Provide any information about the school and its preparedness (select all that apply). *
o Helpful staff
o School is prepared on arrival
o No technological issues
o Keen to fill out a feedback form
o Other (please specity)
17. Provide any information about the Bus driver/ operator (if present).
o Bus turned up on time & parted in the agreed spot
o Bus driver(s) made a meaningful contribution to the outdoor bus inspection
o Well-mannered with the students
o Other (please specify)
18. Any other comments.

19. Is there anything you would like to improve/change personally or at an administrative level?

Thank you for completing the form. Your feedback is important for the evaluation of the program.
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Appendix 2 Feedback Survey (School Representative)

Thank you for participating in BusSAFE. We hope your students had a great time and learned a lot
about how to keep themselves safe on and around buses.
We want to hear your feedback so we can keep improving our program. Please help by filling out this

short survey and let us know your thoughts.

admin@bussafesa.com.au

* Indicates required question

1. Name of your school *
2. Which State or Territory is your school in? *
3. Please select the option which best describes you *
o School Representatives
o Presenter
o Bus Driver
4. When was your BusSAFE presentation? *
5. Please confirm your email address *
6. Which of the following area categories best describes your school’s location?
o Regional
o Outer-metro
o Metro
7. What is the postcode of the suburb where your school is located?
8. Which sector does your school belong to? *
o Government (Public)
o Non-government (Private or independent)
o Faith-based schools (e.g., Catholic, Islamic)
o Other (Please specify)

9. Which age [year] groups does your school cater to?

o F-Y4
o Y5-Y6
o Y7-Y9

10. What is your role in the school? *
11. Session date * (select DD/MM/YYYY)
12. Session time(s) * (select all that apply)

o Between 9 am - 10:30 am
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o Between 10:30 am — 12 noon
o Between 12 noon — 1:30 pm
o Between 1:30 pm — 3:00 pm
13. Please rate the suitability of the BusSAFE program for each applicable age group on a scale of
1 to 5 (where 1 is not really and 5 is Yes, definitely)
Age Group 1 2 3 4 5
F-Y4
Y5-Y6
Y7-Y9

14. On a scale of 1 to 5 do you agree that BusSAFE is a worthwhile activity for your class/school
and for your students? * Please include any detail you think will be useful feedback by age
group. (1 — Strongly disagree, 5 — Strongly agree)

15. On ascale of 1 to 5 do you feel that the BusSAFE program achieves its goal of teaching students
about bus safety? * (1 — Not really, 5 — Yes, definitely)

Please include any detail you think will be useful feedback by age group.
16. Did the presentation content and delivery method align with the Australian curriculum?
o Yes
o No
If no, please specify according to age group.
17. Can you see benefit in us visiting your school again? *
o Yes
o No
If no, please provide further information as to why not.

18. If you answered yes to the previous question, please give your opinion on the frequency of the

program.
o Monthly
o Quarterly

o Every six months
o  Other (please specify)
19. What was the best part of the session that you attended?
20. Was the presenter effective in delivery of the expected safety messages? * Please rate on a scale
of 1 to 5. (1 — Not really, 5 — Yes, definitely)
Please provide feedback as to your rating.
21. What can we do to improve BusSAFE? *

22. Do you have any additional feedback or comments on the entire BusSAFE program.
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Thank you for completing this form.
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Appendix 3 Feedback Survey (Reported by Presenters) For Primary Students
For Primary Student
Gather students together after the bus visit to ask them these 3 questions.

1. Tell me some of the things you learnt about safety today?

2. What part of the presentation did you enjoy most?

3. What will you tell your parents/caregivers about todays’ sessions?
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Appendix 4 Feedback Survey (Secondary Students)

Thank you for participating in BusSAFE. We hope you had a great time and learned a lot about how to

keep yourselves safe on and around buses.

We want to hear your feedback so we can keep improving our program. Please help by filling out this

short survey and let us know your thoughts.

* Indicates a required question

> won

10.
11.
12.
13.

School *
Session date *
Session time *

What is your year group? *

o Year7
o Year8
o Year9

On a scale of 1-5 how informed would you say you were about bus safety before taking part in
the BusSAFE program? * (1 — Not at all informed, 5 — Well informed)
After today’s session do you still have any unclear areas about safety in and around buses? *
o Yes
o No
If yes, please specify.
What do you think were the main messages in the presentation today? *
Please provide any details or examples.
On a scale of 1 to 5, how useful did you find the interactive game? * (1 — Not at all useful, 5 —
Very useful)
After learning more about bus safety how different do you think your behaviour in and around
buses will change compared to your previous behaviour? * (1 — No difference, 5 — Completely
difference)
Overall, what was the best part of the session you attended? *
What did you least like about the session today?
What can we do to improve BusSAFE? *

Any additional feedback or comments?

Thank you for completing the form. Your feedback is important for the evaluation of the program.
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Appendix 5 Revised Feedback Survey (Reported by Presenters) For Secondary

Students and School Representatives

For Secondary Student
Ask students their 3 questions as a group, after scenario activity.

1. Tell me some of the things you learnt about safety today?
2. What part of the presentation did you enjoy most?

3. What would you change about today’s session?
For School Representatives

At the completion of each classroom portion of the session, please show teachers the QR code situated
toward the end of the presentation slides and ask that they consider filling out our online survey. It will
take them about 5 minutes. Primary school teachers may like to do this while we have their students on
the bus. Then, as part of an informal conversation when students have left, please ask any school
representative present (who has viewed the presentation) the 3 questions below, there is no need to

record their names for this.
1. Do you think the messages in today’s sessions were valuable?

2. Was the content suitable for the age group?

3. Are there any changes you recommend we make to the sessions?

46



Appendix 6 Behaviour Change Survey (Bus Operators)

Thank you for your support for the BusSAFE Australia program. We are contacting you this time to
evaluate the outcomes of the program. Your feedback is crucial for us to continuously improve the
safety and quality of our services for school students.

* Indicates a required question

1. In which state do you drive school buses? *
What is/are the postcode(s) of the school(s) to which you provide services? *
How long have you been driving school buses? *

Have you participated in the BusSAFE Australia program?

noks N

On a scale of 1-5 how do you rate the general behaviour of school students in buses before the

BusSAFE program (where 1 is Not acceptable and 5 is Excellent)? *

Age Group |1 2 3 4 5 I don’t know

Primary

Secondary

6. On a scale of 1-5 do you think there is an overall improvement in student behaviour around

buses after the BusSAFE program was introduced (where 1 is Not really and 5 is Yes,
definitely)? *

Age Group

—
o
o}
~

W

I don’t know

Primary

Secondary

The BusSAFE program identifies some key areas through which student behaviour can be
evaluated: boarding the bus, alighting from the bus, and behaviour at bus stops. The next few
questions will inquire about student behaviour in these areas.

7. On ascale of 1-5 do you think there is an improvement in student behaviour on the bus (where

1 is Not really and 5 is Yes, definitely)? *

—

Age Group 2 3 4 5 I don’t know

Primary

Secondary

8. Have you experienced any recent incidents/issues related to student behaviour on the bus? *

o Yes

o No
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10.

11.

12.

13.

14.

15.

16.
17.

If yes, please give any recent examples of incidents/issues.
On a scale of 1-5 do you think there is an improvement in student behaviour when alighting the
bus once they arrive at the destination (where 1 is Not really and 5 is Yes, definitely)? *

2 3 4 5 I don’t know

—

Age Group

Primary

Secondary

Have you experienced any recent incidents/issues related to student behaviour when alighting
the bus?

o Yes

o No
If yes, please give any recent examples of incidents/issues.
On a scale of 1-5 do you think there is an improvement in student behaviour at the bus stops
(where 1 is Not really and 5 is Yes, definitely)?
2 3 4 5 I don’t know

—

Age Group

Primary

Secondary

Have you experienced any recent incidents/issues related to student behaviour at the bus stops?
*

o Yes

o No
If yes, please give any recent examples of incidents/issues.
On a scale of 1-5 do you think there is an improvement in student behaviour in emergencies
(where 1 is Not really and 5 is Yes, definitely)? *
2 3 4 5 I don’t know

—

Age Group

Primary

Secondary

On a scale of 1-5 do you how do you rate BusSAFE program (where 1 is Not that useful and 5
is Very useful)? *

Could you please provide your opinion on the optimal frequency for the program (for example,
should it occur monthly, quarterly, semi-annually, or at another interval)?

What can we do to improve BusSAFE? *

Any additional feedback or comments?

Thank you for completing the form. Your feedback is important for the evaluation of the program.
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Appendix 7 Behaviour Change Survey (School Representatives)
* Indicates a required question

1. Name of your School *
2. When did students in your school participate in the BusSAFE program? *
3. Onascale of 1-5 how did you rate the behaviour of students around buses before the BusSAFE

program (where 1 is Not acceptable and 5 is Excellent)? *

—

Age Group 2 3 4 5 I don’t know

Primary

Secondary

4. On ascale of 1-5 how do you now rate the student behaviour around buses after the BusSAFE

presentation (where 1 is Not really and 5 is Yes, definitely)? *

—_—

Age Group 2 3 4 5 I don’t know

Primary

Secondary

Please give any examples.

The BusSAFE program targets some key areas through which changes in student behaviour can be
evaluated: boarding the bus, alighting from the bus, and behaviour at bus stops. The next few
questions will ask about student behaviour in these areas.

5. On ascale of 1-5 do you think there is an improvement in student behaviour on the bus (where

1 is Not really and 5 is Yes, definitely)? *

—_—

Age Group 2 3 4 5 I don’t know

Primary

Secondary

6. Onascale of 1-5 do you think there is an improvement in student behaviour when alighting the

bus (where 1 is Not really and 5 is Yes, definitely)? *

—

Age Group 2 3 4 5 I don’t know

Primary

Secondary

7. On a scale of 1-5 do you think there is an improvement in student behaviour at the bus stops

(where 1 is Not really and 5 is Yes, definitely)? *
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8.

10.

11.
12.

I don’t know

—
(V)
w
M~
()]

Age Group

Primary

Secondary

Have you received any complaints relating to student behaviour from the school bus operators
since the BusSAFE program was introduced? *

o Yes

o No
If Yes, please specify.
Do you have any issues that you would like to report to BusSAFE regarding student behaviour
on buses including near misses? *

o Yes

o No
If Yes, please specify.

Can you see the benefit in us continuing with the BusSAFE program? *
o Yes
o No

If yes, please give your opinion on the frequency of the program (e.g., every month, three
months, six months etc.)
What can we do to improve BusSAFE? *

Any additional feedback or comments?

Thank you for completing the form. Your feedback is important for the evaluation of the program.
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